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¥ EARNING to read should not be made exclusively

B [X97  the first part of a child’s education, although it is
n%/}_j commonly thought that a child has not really learnt
ZJN=5L any thing until it can repeat the alphabet, spell words,
and read short sentences. All this has almost always been ac-
complished at the cost of many tears and much grief to the poor
child. Ttis scolded for not knowing that the sounds of letters are
no guide to the sounds of the words, when in fact the knowledge
can only be obtained in spite of the rules by which it is taught.

HIS little book purposes to give the first steps as well in

reading, as in some of those many things which should at
least be taught whilst the child is learning to read. The arrange-
ment of the pages may be followed or not in the use of the book,
and any parts may be omitted or modified which may not be found
to suit the child’s capacity.

ONG before a child begins reading, his mind may be kept in
healthful employment in various pleasant ways: he may
amuse himself with putting bricks together, drawing lines, aud even
large printing rting shells into
little parcels, & learning the names of objects, their uses:
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stringing buttons or flowers: learning to distinguish and name the
commonest colours. He may be taught to repeat easy Nursery
Songs and poetry, and to count with objects. ~ He should be es-
pecially encouraged to ask questions, and have them reasonably
and intelligibly answered. I must beg leave to lay some stress
upon this last observation, for it is unfortunately too much the prac-
tice to put off little children either with wrong or evasive answers.
A child is soon discouraged from enquiry by such rebuffs as,
“Don’t tease so;” “Little children should not ask questions;”
“ 1 cannot tell you now.”

C HILDREN’S powers of observation and understanding are

too often undervalued, and much is said in their presence, es-
pecially about themselves, which ought not to be said. The memory
is frequently very acute, and a child even of two years old will take
an oceasion to remind you of your words. An evasive answer has
a very bad effect on an observant and intelligent child, by destroying
its confidence in you, and prompting it to appeal to some one else
in whom it has more faith. The effect on a dull timid child, is to
deaden its energies when they most want to be encouraged. Iam
far from wishing to bring the mind forward too early ; on the con-
trary, I think the practice very hurtful ; but as children must and
will be occupied, mentally as well as bodily, it is surely of the
utmost importance that their first impressions should be in a right
direction ; correct, as far as possible, but especially truthful, candid,
kind, generous, and confiding. They ought to meet with sympathy,
and be listened to at all times with patience. Never forestall a
child by reproof, when he has come to confess what is amiss. Let
him be kindly encouraged to relate in his little way what he has
done during the day, and he will as a matter of course tell of his
little faults as well as the pleasant occurrences. It is grievous
therefore that this good tendency to candour and truth, which I have
found innate in most children, should be checked by the evasive
manners and expressions of older persons.
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l\ Y experience with children is that learning to read may be

a pleasant instead of a painful task. The child who is
made first to learn its alphabet, and then to spell over syllables
such as ba, be, bo, &c. often gets a distaste for learning to read,
before any reading in fact has been begun. It has appeared to
me best to begin reading at once with short easy sentences, even
hefore learning the alphabet perfectly. The child must repeat the
words after you, pointing to each one as it is said. Then he may
read the words in irregular order: he will soon know them at sight,
and will recognize them in other reading lessons. Finding out the
same words in other lessons is a pleasant exercise. A child that
has not learned to spell, will often select those combinations of
letters which he recognizes as little words, and discover those
portions of different words which are alike : thus, Can is like Man,
ouly it has C before it instead of M, and so with a variety of others.
Then is the time for the teacher to question the child, what is an
with M, P, R, or C before it? &c. As a child connects the pro-
nunciation of the letter with the sound, he will certainly say an with
C before it is San, therefore I find it better to pursue the plan of
calling letters by their hard as well as soft sound. Words of
more than one syllable should be pronounced to the child, syllable
by syllable, but not spelt. Copying a word each day in printing
letters which a child soon learns to draw, impresses it on the mind
and at the same time almost imperceptibly teaches spelling. The
questions ‘in this book may of course be extended and altered
to suit the child.




&DHLPTX

=
sTCGKOSWmmM

mBFJNRVZ

alee
&

For mode of learning the Alphabet see page 9.
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READING [ ESSONS.
BRuleg for Teacher,

Read over the lesson to the child, pointing to each word as you read,
and let the child name it after you. Do not spell the words, or name
the letters. All the Lessons are to be done without spelling. Each
day's lesson is to be repeated day after day until it is learnt, and the
child can tell the word when he sees it. He may copy a sentence on a
slate when able to form the letters. See page 9.

One Day’s Leffon.

I go to bed.
One Day’s Leflon.

To bed I go.

To my bed I do not go.
One Day’s Leffon.

He

He is

He is on
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He 1s on the top
He is on the top of a cart.
One Day’s Leffon.
On the top of the wall he is put.
He is put on the top of the wall.
One Day’s Leffon.
The
The bee
The bee sits
The bee sits on a rose.
On a rose sits the bee.
One Day’s Leflon.

The men met me. [ met the
men. He met the men. The men
met him on the wall. On the top
of my bed is a bee.




EADING !.ESSONS.

The Man ran to get a Pan, and
a Can, and a Fan.

My Cap is in my Lap.

Run for a Bun, Tap it in Fun.

e

The Mop is in a Sop: it has no
Top.

TheCat is Fat,and so is the Rat.

The Dog and the Cat are at the
Pan.

His Can is in his Lap.
The Bun is in a Sop.
I am not fat, but you are fat.







